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Abstract  

The poor linguistic performance of the Nigerian students at all levels of our educational 
institutions today has yielded the poor fruit of low manpower production in language 
education. Lack of trained language teachers to fill the vacuum for the English language 
manpower needs of our educational institutions from nursery to tertiary levels has been a 
general concern. Since English is a general and compulsory subject at all levels of 
Nigerian education (here is need to device a more effective strategy for teaching 
English at Nigeria Certificate in Education level for improved performance and 
manpower in language education. This paper addressed strategies for improved English 
Language Teacher Education for manpower development in Language Education. The 
paper advocated for a three-tier approach: Contrastive Analysis (CA), Error Analysis 
(EA), and English for Specific Purpose (ESP). These would be combined by (he English 
language teacher trainer for effective teaching of English as a second language. It 
postulated that the three-tier approach if effectively employed by the teacher would go 
a long way in improving (he language manpower needs of the nation at all levels of our 
educational institutions. 

  

Introduction 
The low language proficiency of students of Nigerian tertiary institutions has become so much a 

concern among individuals and authorities that it has attracted a lot of research works among which are Landy 
(1976) and Oluikpe (1979) both in Emonfonwa (2000), Ibrahim (1997), Matngvwat (1997), Okoyc (1997) and 
Maisamari (1999). Many of these authors have suggested ways to improve the communicative skills of our 
students. Yet students' competence problems have persisted. 1 establish the seriousness of this linguistic crisis, 
Adebayo (2000 :159) revealed that: 

Teachers, concerned parents and even the West African Examinations Council are 
bothered by students' poor competence in English language as demonstrated in their 
school certificate examinations and other exams. Worse s t i l l ,  for many of those 
who manage to gain admission into universities this problem still persists. Perhaps 
the problem has defied solution because in some cases, really bad students [students 
with failure grades]are admitted to study courses in technology and agriculture. 

 

Emonfonwa (2000) also highlighted students' chronic language competence deficiencies identified by 
the following experts: Nwamaghinna (1989), Laninhum (1990), Oluikpe (1981), Etim (1986), Adesanoye 
(1990), Landy (1976), Oluikpe (1979), Odejide and Unoh (1987) and Jordan (1989). 

This paper has thus come up to consider the feasibility of a combined/three-tier pedagogical approach to 
the teaching of English in our Colleges of Education (Technical) and Polytechnics. The three-tier approach 
is a linguistic approach which recognizes the potency of a Contrastive Analysis (CA), Error Analysis 
(EA) and English for Specific Purpose (ESP) fused together for effective teaching of English as a 
second language for the improvement of the manpower needs in language education. This paper is of the 
opinion that if the three-tier approach is used to tackle the low language competence problems of our 
students, there will be improved manpower in English language education. How will it work? The 
teacher should see the three-tier in this chain: CA = First tier, EA = Second tier and ESP = Third tier. The 
teacher uses the CA to predict and prescribe the anticipated areas of interference due to differences 
between the acquired language (L,) and the target one (L2); applies EA to ascertain the learner's actual 
performance problems; notes their frequency. And identifies/describes their sources, l i e  then uses them 
as input for ESP which he finally applies for the actual tackling of those problems and also as an antidote 
against their reoccurrence and future deviant forms from the learner. This can be diagrammatically 
represented in a cyclic chain thus:



 



Most of the related literatures have centred mainly on (he low language competence with a few 

recommendations/suggestions for improvement. Ibrahim (1997) opted for what he called "Educated Nigerian English" 
as an alternative for British Standard English; Mangvwat (1997:100) among other things suggested the following: 

• The course materials should be varied both in content and style in order to address the 
various courses taught in the college. 

• The student is to he made to use English to receive and convey information relevant to his 
area of specialization or subject of discourse. 

• There is the need for fairness in assessing students ' competence and performance in.  
English. Errors should be identified and corrected. 

Okoye (1997) listed what he called 14 strategies for developing speaking skills, though some cannot be said to be 
strategies but favourable social climatic conditions. These include a competent, teacher of English, the language 
laboratory, (he right attitude from the learner, the use of dictionary and storytelling,  follow-up activities, etc.  
Emonfonwan (2000) recommended sound distinction through copious practices, complementing (he teacher's efforts 
with videos and tape recorded cassette, emphasis on the suprasegmentals of English, intensification of teaching of 
grammar, the adoption of" the specialist approach by teachers at the secondary school level and encouragement of 
extensive reading and writing. 
As observable from the above suggestions and recommendations,  the real pedagogical strategies or approaches 
have not been dealt with. The NCE undergraduate language performance deficiencies are so embracive and persistent 
that what is needed is a viable linguistic tool with which the teacher can practically and pedagogically handle these 
problems. Bodunde  (2000) and Adebayo (2000) have both attempted this using CA and ESP, respectively. But none is 
comprehensive enough. 
Earlier works on ESP/EAP with Nigerian background (Nwoke 1988; and Maisamari, 1999) have expounded 
extensively the merits of ESP in the teaching of English for academic/functional/occupational purpose. However, 
as Maisamari (1999: vii) observed "The new approach appears to enjoy an overwhelming acceptance but remains a 
stranger even to most of its admirers. It is obvious that there is a discrepancy between theory and practice." Of course most 
people seem !o approve EAP/ESP without its real application to actual teaching/learning situations. Hence, students of 
different specialized areas arts, social sciences, science and technology, business studies are still taught with the same 
texts and under the same social climate as if they have the same language needs (Maisamari, 1999). ESP advocates in 
Nigeria such as Nwoke (1988), Maisamari (1999) and Adebayo (2000) argue that the use of English/Communication 
Skills taught at the universities or colleges of education and polytechnics before the introduction of ESP/EAP did not 
address the specific language needs of the students and those as such most of the instructional materials were inappropriate. 
This paper, therefore, advocates for a merging together of the three approaches aforementioned in a three-tier 
formula for best, comprehensive and lasting result. The linguistic problems of our students are so complex that the 
teacher needs a diversified and multifaceted linguistic tool/approach to tackle them. The writer of this paper is 
optimistic that the three-tier  
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approach if effectively handled will help the teacher to anticipate, identify precisely, describe, correct and control 
students' competence/performance errors. What has each of the approaches lo offer? 

Use of Contrastive Analysis In Enhancing Language Competence In A Second Language Situation 
Contrastive analysis is a comparative linguistic approach to the teaching of a second language; hence, many 

have equaled it with applied linguistics. Among its earliest propounders was Lado (1957) whose major premise was 
that the differences between the acquired language of the learner (L,) and his target language (L2) are inhibit]ve and 
therefore interfere with his performance in the second language. He also argued that areas of similarities between the Lj 
and L 2 would pose no problem but would rather facilitate the learner's acquisition of the target language. 

What Has CA to Offer to the Teacher of English as a I2? 
CA is a potential tool which if effectively handled by the teacher of English as a second language would 

readily solve the language needs of our students. CA compares the forms and structures of the mother - tongue and 
the foreign (new) language in pursuit to ascertain areas of differences and similarities. It is assumed that areas of 
differences will impede both the learner's acquisition of the new language and the expected output from him, while 
similarities in forms and structures would pose little or no problem. 

The teacher is, therefore, expected to study the features of the learner's acquired language, compare them with 
those of the L2 (English), predict areas of difficulty and concentrate on them, using suitable materials and methods. 
Where there is multilingualism as is the case in Federal Colleges and Polytechnics, the teacher would vary his 
materials/leaching to suit the different mother-tongues. The assumptions in CA theory according to Wilkins (1972: 
197-198) are that: 

1. The errors and difficulties that occur in our learning and use of a foreign language are caused 
by the interference of our mother - tongue. 

2. Wherever the structure of the foreign language differs from that of the mother tongue we can 
expect both difficulties in learning and error in performance 

3. Learning of foreign language is essentially learning to overcome these difficulties. 
4. Where the structures of the two languages are the same, no difficulty is anticipated and 

teaching is not necessary. Simple exposure to the language will be enough. 
5. The difficulties of various groups of people learning English as a foreign language will vary 

according to their mother-tongue; and teaching items will vary according to the mother- 
tongue of the learners. 

From the above assumptions it is obvious that CA guides the teacher in the selection of materials to teach and the 
best method to employ. Teaching materials will, therefore, differ according to the various areas of difficulties of the 
learners. That means that materials to be used in a L2 (English) class where there are speakers of Hausa, Igbo, Yoruba, 
Efik, Tiv, etc. 
as mother - tongues will be embracive so as to incorporate all the differences that are likely to cause interference for 
each language group. What a challenge this poses to the diligent, dedicated and resourceful teacher! 

Such a teacher through a comparative analysis of the acquired and the target 
language - Hausa and English, for instance - should predict the following areas of difficulty and inhibition. 

(i). Speech sounds: the substitution of/p/ for /f/, Ni for /b/ and vice versa, I'v.l for / 1 /, / s / for /0/ etc. (ii). Syntax: In 
grammar, the zero-past tense verb forms for expressing past actions/events in Hausa is another possible problematic area. 
For instance, * "1 am sick last week" (instead of "I was sick last week"), The co-occurrence of both noun and personal 
pronoun as subject; e g., * "A'ishatu she is at home", (iii) Semantic-ally, Hausa learners of English are likely to transfer 
such meanings as * "1 owe you." (Instead of "You owe me").  * "Apologize me, ma'am." (Instead of "1 apologize to you., 
ma'am") and hosts of others. 

Thus CA can help the course content designer and the textbook writers (in collaboration with experienced classroom 
teachers) to draw syllabuses and produce materials for effective and functional teaching of English as a second language. 
This means that experienced classroom teachers have to be involved cither directly (as syllabus designers and textbook 
writers) or indirectly (as guides/feeders to Ihe course planners/textbooks writers). 

CA as we have seen can be effective in predicting and handling interference errors. However, language teaching 
based solely on this theory would neglect other sources of learner's performance errors and therefore create a dangerous 
vacuum in the leaching - learning process. The Error Analyst can fill this vacuum. What then can error analysis offer to 
the teacher of English as a L2? 

The Potency of EA In Tackling Communicative Competence Problems 
By communicative competence here we mean the quantity and quality of the actual language 'performance/use of 

the learner. Performance errors therefore are the deviant forms, which occur during the [earners' attempt to cither send 
or receive information in the target language. Precisely, error analysis works on corpora of actual/observed 
performance of the learner. The error analyst studies the corpora, notes persistent and systematic deviations, classifies 
them, accounts for their sources which may go beyond mother-tongue interference to include the learner's learning 
strategies (such as over-generalization and faulty analogy), the complexity /arbitrariness of the target language itself, 
other socio-linguistic, psychological and pedagogical factors. 

In an earlier related study, the present writer found out-that learners' errors could be caused by "L, interference, 
communal pull, the complexity of the LI system, learner's learning strategy, defective instructional materials, poor teaching 



methods, transfer of training and the secondary feeder system", (Chibueze nee Uzoaru, 1988 :48). Thus Error Analysis can 
be effectively used to detect error sources which as Wilkins (1975: 204) rightly observed "will prove partly contrastive 
and partly non-contrastive". The findings are then used as inputs to the course content design, choice of material and. 
teaching methodology. Johnson (1975) equally observed that error types and error sources are important to 
construction of language courses and materials, remedial programmes and tests whereas the frequency and gravity of 
errors can guide the teacher against the material to select and the items to cmphasi/.c in teaching and testing. (P. 17). 

From the aforementioned, the efficient teacher of L2 cannot depend solely on the approach of CA but must employ 
both tools (CA and EA) to have a comprehensive knowledge of students' actual performance problems and the best 
materials and methods with which to tackle them. Since both. approaches are comprehensive enough, why then do we 
still need ESP? What is peculiar about ESP? IK if not superfluous for the teacher of L2 to resort to ESP after employing 
CA and EA? These questions will be attempted in the next sub-heading. 

The   Place   of  ESP   In   Improving   The   English   Language   Competence   of  Students   of 
Vocational/Tech. Colleges of Education 

English for specific purpose (ESP) is a linguistic phenomenon, which grew out of people's awareness of the 
diverse yet specific language and communicative needs of the many users of the target language at different situations, 
occasions and contexts. ESP is a socio-linguistic approach that allows the learner to detect for the teacher what to teach. 
It is therefore child -centred. "A popular adage in ESP is ' Tel! me what you need English for and I will tell you the kind of 
English you need, (Maisamari, 1999:11). 

Research has shown that this approach which was first adopted in Nigeria in 1989 was born out of a general 
dissatisfaction with the poor English proficiency of university undergraduates. The National University Commission 
(NUC) and Overseas Development Agency (ODA), having been concerned with the low communicative skills 
competence of the Nigerian undergraduates, commissioned the British Council to carry a survey on "Use of English" as 
then used in the Federal Government Universities. Their findings showed that "Use of English" as taught in universities of 
agriculture and technology did not procure solutions to the students' language problems. They attributed this defect to 
the course content which according to them was unrelated to the students specialized areas and interests, and 
consequently was not student-needs oriented. They therefore recommended the ESP approach (which has since been in 
vogue) in the teaching of "Use of English" in both the conventional federal universities and universities of technology and 
agriculture. (Adebayo, 2002). 

 

ESP-oriented programmes are designed to bring improvement on individual student's communicative 
competence by narrowing the course content, teaching material and methodologies to the actual language needs of the 
learner. Yet the general observation (amply illustrated in the introduction) is that the communicative competence of 
the Nigerian undergraduate, whether at the university or Nigeria Certificate in Education level, has continued to 
dwindle over the years, despite the child-oriented design .Moreover, ESP because of its child-centeredness emphasizes 
the learner's specialized areas of needs and interests at the expense of the general function (needs) of English as a lingua 
franca and a means of infra-national and international relationship. If the learner is solely left to choose what to be 
taught, his knowledge of the language will be narrow and there will be inadequacies in his use of the language 
outside his specific area of study and interest. 

This paper, therefore, does not recommend ESP to be taught in the context of ESP courses in which according to 
Nwoke (1988) the aims and contents are determined wholly not by the criteria of general education but by the specific 
occupational and practical English requirements of the learners which differ. The writer is rather of the opinion (and 
has practically found out) that ESP can complement and facilitate the CA and EA approaches in the leaching of 
such items/genres as registers/choice /use of vocabularies, oral and written comprehension and other such needs 
relevant areas, by sourcing materials from the learner's specialized areas. The present writer in this way has effectively 
employed ESP. 

In "Lexis and Structure" for instance, four passages for the tests of registers were chosen from various areas of 
study - science and technology, business and agricultural education. It was found out that students did exceptionally 
better in the passage from their own specialized area but performed poorly in the other passages outside their field of 
study. This agrees with Alderson and Urquhart (1988). 

Moreover, in the teaching of sounds that pose problems, the teacher can select words/phrases from students' 
specialized areas. For instance, in drills emphasizing the distinctiveness of /p/ and /f/ the following needs-oriented 
items can be used; 

"plywood" and "flywheel" "panel" and "funnel"    
"pan" and "fan" 
"fish production" "farm produce" 
"poultry farm" "plough" and "How"  
"opportunity" and "office" "surplus" and ""deficit"       For business students 
"polymer'1 and "folic acid" "practical application" 

    For science students 
            polyp_   and   follicle 

} 
} 

} For technical students 

  } agricultural students 



ESP not only selects materials based on needs-analysis but also adopts the methodologies to be used to suit 
the various learners' needs/interest areas. The implication of this is that the teacher of English as a general /service 
course, though a specialist in his/her area, should be diversified in knowledge and methodology to be able to cater for 
the varied but yet specific needs of the students who are drawn from various specialized areas under his teaching. 
Maisainari (3999 : 13) recapitulated Widdowson's (1 979) view that: 

Teachers of EST [a sub-classification of ESP, meaning English for Science and Technology] 
should he advised to seek methodological guidance not from the Linguist or the philosopher 
of science but from the science teacher. This will be true of all different areas of specialization. 

Therefore, the teacher of English as a second language should be able to use a fusion of CA, EA and ESP in 
tackling the linguistic competence needs of the students. Employ CA and EA to identify areas of difficulty and 
needs; and having done this, apply ESP to source the materials and methodologies suitable for tackling the identified 
problems. 

The Workability of the Three-Tier Approach/Suggestions 
Much here depends on the teacher's ability and faithfulness in service; versatility in knowledge; 
efficiency, resourcefulness and effectiveness in methodology. He is expected to effectively and 
resourcefully manipulate all the linguistic approaches already expounded earlier in this paper for the 
improvement of learners' errors. The teacher should, therefore, be educated in all the pedagogical 
approaches discussed so far. The teacher uses CA and EA to predict, prescribe, ascertain and describe 
learner's recurrent errors. H e  finally processes and treats the errors using ESP resource materials: course 
content texts and methodologies suitable for every learner's language needs. 

Conclusion 
The major argument so far in this work has been that the language proficiency of 

technical/vocational students learning English language at the tertiary level of Nigerian education has 
been so much beyond expectation that the resourceful English teacher trainer at this level, should not 
depend solely on one approach/methodology in tackling the language deficiencies of the learner. The 
teacher should, therefore, fuse the linguistic approaches (CA, EA and ESP) in a three- tier system to be 
able to handle effectively the competence problems of our students and improve the man power needs 
of language education. To successfully do this, the teacher is, of a necessity, expected to be versatile in 
knowledge, resourceful and discreet in his selection of course content/teaching materials, and verse and 
flexible in his application of methodological principles. If the teacher is able to fuse these approaches 
effectively in tackling the language deficiencies of our students, great would be the result and in the not 
too farfetched future the quality of vocational /technical education in Nigerian would have been 
improved. 

Recommendations 
1. The teacher must know the forms, patterns, systems and meanings of both the L1 and L2 of his 

students. 
2. Based on the above, he should be able to contrast the acquired language of the learner from 

the language in pursuit (English). 
3. The teacher should be able to identify the areas of contrast and predict possible problems in 

the learner's use /performance in the target language. Where the teacher of English as a  
second language is a foreigner to the mother- tongue of the learners, he may have problems 
with using cither CA or EA and even, to some extent, ESP. He should, therefore, develop 
interest in such  a language and grasp at least the fundamental of such a language, for  
pedagogical purpose. 

4. The teacher, in order to use EA efficiently, should also know how to collect a corpus of a 
learner's performance; what constitutes an error and under what circumstance/context an item 
is considered erroneous/deviant; how to itemize and sub- classify the errors and, finally, how 
to render them acceptable. 

5. The teacher should be able to employ ESP by selecting materials/texts and methodologies 
which will cater for the diverse and yet specific needs of the learners in order to motivate 
them and facilitate their acquisition of the second/foreign language in question. 

6. The teacher should be guided not only by the learner's specialized areas/interests, but also by 
the demands of General English. This is to equip the learner with the fundamentals of English 
and to make him/her fit into the wider society in which he/she would operate outside the 
academic arena. 
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